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In recent years, the study of chunks has been the focus for many scholars. 
Chunks have comparatively fixed structures and meanings. Besides, they can be 
stored in memory and retrieved as a whole instead of being processed. All these 
contribute much to fluency in the output of EFL learner. 
Currently, the teaching of interpreting in China is mainly available to English 
major and students from translation institutions. As China’s cooperation and exchange 
with other countries become more and more frequent, there’s an increasing demand 
for talents with both specialized knowledge and interpreting skills. In terms of the 
importance of College English in higher education, this study attempts to explore an 
effective way to improve interpreting teaching for non-English majors. 
For this study, thirty non-English majors, freshman from two parallel classes of 
Minnan Normal University, are selected at random. Their textbook—New Horizon 
College English (Second Edition of Book One) is used as the teaching material. None 
of them has ever received any kind of interpreting training before. One is assigned as 
the control group (CG) at random and the other the experimental group (EG). The EG 
consists of 15 students in total and the CG 15 students in total as well. 
The pretest and the posttest, selected from the model tests in An Intermediate 
Course of Interpretation (Fourth Edition), edited by Mei Deming (2014), are at 
similar levels of length and difficulty, including only one short passage of 
Chinese-English consecutive interpreting (C-E CI) respectively. And SPSS 17.0 is 
employed to analyze the data in the two tests. 
The pretest is aiming at measuring whether the two groups are at the similar level 
of interpreting ability at the beginning of the experiment. After the pretest, the 
Independent Samples Test applied indicates that there’s no significant difference 
between the EG and the CG in their performance. Then the EG will be trained with 
the chunk-based strategy while the CG will be trained with the traditional teaching 
method, vocabulary expansion and grammar teaching.  
The current study is designed to last for 18 weeks during one school term, 
consisting of a pretest before the experiment, at the beginning of the term and a 















the effects of the chunk-based strategy with the effects of the traditional approach. 
After the posttest, the Independent Samples Test applied indicates that there’s 
significant difference between the EG and the CG in their performance, the 
performance of the EG is better than that of the CG. This illustrates that the 
chunk-based strategy is effective on fluency of C-E CI. 
The thesis consists of five chapters. The first chapter is the introduction of the 
thesis. The second chapter is the literature review. The third chapter is about the 
research methodology and the detailed procedures of the experiment. The fourth 
chapter is the analysis and discussion of the results. The last chapter draws some 
conclusions from the experiment, indicates the limitations of the study and provides 
some suggestions for further research. 
Key Words: chunks; the chunk-based strategy; interpreting competence; fluency of 
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Chapter One Introduction 
Owing to the insufficiency of the traditional teaching methods in College English 
teaching in China, it is suggested that the chunk-based strategy has potential value 
towards language teaching. This chapter is composed of four sections: the research 
background, the significance of the research, the goal of the research and the overall 
structure of the thesis. 
1.1 Research Background 
College English is an integral part of higher education in China. In many universities, 
College English course is one of the required courses for undergraduate students. The 
objective of College English is to develop students’ ability to use English in an 
all-round way, especially in listening and speaking, so that they will be able to 
exchange information effectively through spoken and written channels. For quite a 
long time, it’s common for College English teachers to turn to linguistic theory of 
grammar for ideas in their classes. In their eyes, grammatical rules are adequate and 
effective to teach a foreign language. And the analyses of texts have long been 
presented through isolated, unconnected words, phrases and grammatical points. 
Grammar is regarded as the focus of language teaching. Based on this way of learning, 
the width of lexicon knowledge is greatly narrowed. Undoubtedly, grammatical rules 
can never ever be ignored, however, just by teaching these abstract rules will not be 
sufficient to help students learn how to comprehend and produce language 
successfully.  
It is known to all that the fundamental purpose of language is communication. 
Therefore, how to guide students to understand the way language actually functions 
and apply what they have learned in particular situations has become a major concern 
for teaching.  
The lexical approach, proposed by Michael Lewis (1993), provides a promising 
new direction for language teaching. In his book, The Lexical Approach (1993), 
Michael Lewis challenges the traditional idea that language is regarded as a 
grammar-vocabulary dichotomy system. The lexical approach suggests a much more 
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nature and role of lexis and strategies for chunking language, namely dividing it into 
its component bits. It is implied that the role for sentence grammar should be 
decreased while the role for word grammar, which he refers to as collocation and 
cognates, be increased.  
It is argued by Michael Lewis (1993) that vocabulary teaching has rarely been 
systematic. In contrast, the lexical approach requires a more principled system to 
introduce and exploit lexis. The basic concept on which this approach is based is that 
an important part of language learning consists of being able to understand and 
produce lexical phrases as chunks. The central element of language teaching is, from 
Michael Lewis’s (1993) standpoint, raising students’ awareness of chunks and 
developing their ability to chunk language successfully.  
From his point of view, lexicon and grammar are combined. He puts forward the 
idea that language is grammaticalised lexis rather than lexicalised grammar. As 
Nattinger and Decarrico (1992:59) point out: “Speaking a language means conversing 
in it, and comprehending a language means understanding phrases, not as isolated bits 
of grammatical structure, but as parts of the general ebb and flow of the surrounding 
discourse.” 
In their book, they elaborate that these multi-word lexical phenomena, also called 
lexical phrases or chunks, can be exploited as the ideal units for language teaching, as 
they are easy for students to remember and retrieve as a whole from memory. 
Lian Jie (2001) points out that chunks have comparatively fixed structures and 
meanings. Besides, they can be stored in memory and retrieved as a whole instead of 
being processed. All these contribute much to fluency in the output of EFL learners. 
In Zhang Xin’s（2012）experimental research on the lexical approach and spoken 
English ability improvement, it is validated that lexical chunks can enhance language 
output. Hence, it is implied that teachers should lay special emphasis on improving 
students’ spoken English ability through the chunk-based strategy.  
Cai Xin（2009）studies the application and function of the chunk-based strategy 
in C-E interpreting training. It’s revealed that the chunk-based strategy is more 
effective than traditional teaching methods and is of great benefits to improve the 
fluency of interpreting. 
In teaching practice, it is found that many non-English majors seem to 
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learning English. Many of them are merely content with having a good command of 
words and grammatical rules. Besides, many English teachers put more emphasis on 
the analysis of words and phrases (i.e. meaning and usage), however, less on the 
collocation. Probably, owing to the insufficient recognition of chunks, many students 
have not been guided to adopt the chunk-based strategy in learning. 
Nevertheless, it is not beneficial to the cultivation of their sense of language, 
which tends to be the direct factor that influences the speed and efficiency of the 
output of language. As to those learners who have strong senses of language, they are 
more efficient in the comprehension and production of language.  
As Pawley and Syder (1983) point out, lexical phrases are the key to 
understanding two attributes of native speakers of a language. One is what they call 
“say the right thing”, the ability to choose the appropriate form of expression. The 
other is their ability to produce fluent speech without apparent planning or effort. An 
important part of language acquisition, suggested by Michael Lewis (1993), is the 
ability to produce lexical phrases as unanalyzed wholes or chunks, the raw data by 
which the learners perceive patterns, morphology and other features of language 
traditionally thought as grammar.  
In New Horizon College English, the textbook for non-English majors, new 
words and phrases are listed in the end of each text. Though it is helpful for the 
awareness and recognition of chunks, the collection of them is often not complete.  
Another point worth pointing out is that approximately 90% of natural utterances, 
as Altenberg (1998) indicates, are prefabricated chunks that are either fixed or 
semi-fixed. Consequently, the chunk-based strategy has its potential value towards 
language teaching. 
1.2 The Significance of the Research  
As Michael Lewis (1993) puts it, language lies at the very heart of the way we express 
ourselves. Exchange of meaning is regarded as the primary purpose of language. It is 
essential to repeat the idea that language is composed of grammaticalised lexis instead 
of lexicalized grammar. 
 Fluent speakers have a large amount of prefabricated language at their disposal. 
Pawley and Syder (1983) contend that memorized phrases are the normal building 













Chapter One Introduction 
4 
 
of a number of memorized sentence stems that are lexicalized to different degrees. 
Meanwhile, the lexical approach (Lewis, 1993) highlights the complex nature of 
vocabulary learning, which involves a lot more than simply memorizing the meaning 
of a single word. Instead, a variety of lexical units is included. It is suggested that 
language is retained in chunks, and fluency is precisely based on these lexical phrases. 
When performing production tasks in the second language, take interpreting for 
example, learners’ limited command of lexical phrases will be a great obstacle to 
successful output. They may restrict themselves to a limited range of familiar 
vocabulary or produce expressions which are odd, unidiomatic or even amusing. 
When required to interpret, it is also likely that they will be hesitant and speak slowly. 
It is also implied that lexical items can be acquired and integrated into the learners’ 
linguistic resources. Thus, they are available when needed and may be beneficial to 
improve interpreting. 
Sajavaara (1987) speculates that fluency is related to speech production and 
perception, for fluency is the maximally effective operation of the linguistic system 
acquired by the speaker. Fluency is an important factor measuring the quality of 
interpreting. If the learners can put the chunks with similar meanings or structures to 
the phrases or sentences in the source language required to be interpreted into practice, 
there will be an increase in fluency of their interpreting. 
With the rapid development of China’s reform and opening, the exchange with 
foreign countries has become increasingly frequent. With English being a universal 
language, more attention needs to be paid to its importance.  
The goal of College English is to cultivate the students’ comprehensive ability in 
using English, namely they can skillfully use English through written and spoken 
channels in their future work and social communication.  
Moreover, it is also emphasized in the College English Curriculum Requirement 
that having a good command of vocabulary constitutes the basis for the improvement 
of the students’ ability to use English in an all-round way. To put it this way, 
vocabulary is the basic building block of language. In teaching practice, it is found 
that students haven’t improved their ability to speak fluently after they have learned a 
large amount of words. Then there comes the question: Is vocabulary composed of 
single words only? With regard to it, Richards (1976) highlights the complex nature of 
vocabulary learning. As he points out: 
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